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Teaching Torah with TaL AM

TaL AM is a discipline-based curriculum that develops the learning
skills and values pertinent to each discipline (track), but also aligns the
thinking, learning and language skills in all tracks, thus reinforcing and
accelerating learning. The methodology of the Torah track is in many
ways revolutionary: it is aligned with each of the other curriculum tracks,
and facilitates learning through multiple intelligences and differentiated
instruction in a constructivist process, thus enabling every child to
learn, enjoy and love Torah as Torat Chayim, finding the meaning and
relevance of the Torah in their own lives. Our goal is to provide students
with an understanding of the unique style of scripture, and develop the
skills which will enable them to become independent and avid learners
of Torah. Itis in this track that the students meet the voice of God; learn
about the avot and imahot — our ancestors — and the formation of Israel
as a nation; experience our strong affinity to the land of Israel; and
learn about the Jewish way of life — our mitzvoth, values and traditions —
Be'kol Ya'akov (in Hebrew).

Spiraling Torah Skills

The methodology we use to teach Torah doesn't change from grade to
grade; rather, it develops and deepens. It is our aim to teach Bereshit
(Genesis) in Grades 2-3. At this primary stage of learning, we divide
each perek (chapter) into smaller units based on a logical and literary
understanding of the text. Once the main idea of the text is taught through
audio and visual aids, using Hebrew familiar to the students from SHAI
(the Everyday Life and Holidays track), they are better prepared to engage
with the text and deepen their learning verse by verse, word by word. They
gradually acquire the basic grammatical structures of Biblical Hebrew
within the context of the narrative. It is important to emphasize that we
do not use the Torah to teach Hebrew vocabulary or grammar; rather, we
teach the vocabulary and language skills necessary to learn Torah.

Initially, the children's analysis of the text is based on the principle of mila
mancha (key word) - a repeated noun, name of a character, or particular
verh. They learn that the key words they highlight and complete in the
verses in their workbooks essentially reveal the main idea and message
of the text. In Grades 4 and 5 we teach Shmot (Exodus), and the children
continue to construct and strengthen their Torah learning skills, and
develop their meta-cognition of the literary devices that will endow
them with Darka Shel Torah - the tools necessary for understanding
the essence, beauty and richness of the Biblical text. These same skills
were used by Chazal (our sages) and other Biblical scholars to unravel
the text.

Parshanut- Exegesis in the Torah Track

In Grade 2 we set the stage for children to think and ask questions
like parshanim. The Virtual Class models questioning and thinking of
different possible answers bhased on what is learned in the class, or
personal feelings and experiences. This instills the habit of exploring
more than one possible answer and developing different ways of
thinking, coinciding with Chazal's precept Shivim panim la‘Torah - the
Torah can be understood in seventy different ways. It also prepares
students to embrace the fact that different scholars found different,

sometims even blatantly contradictory ideas and answers.

The learning experience is further enriched through library books
inspired by midrashim - stories and interpretations of Chazal. These
ideas are presented as independent from the actual text in order to
create a clear distinction between the Torah and Torah she'be'al peh -
the oral Torah taught by our sages.

The Grade 3 TaL AM Chumash incorporates select age-appropriate
interpretations written by Rashi - the parshan most commonly studied
with Parshat Ha'Shuva for generations. In Grade 4 students encounter
the rich world of parshanut as an integral part of the learning process,
so that the distinction between the pshat and drash still remains clear.
The children also learn to locate different periods of parshanut on the
timeline, and are provided with a short biography of each parshan or
midrash, and a map depicting the development of the rich world of
exegesis. As we have learned from teachers, parents, and feedback
received from the students themselves, the children enjoy parshanut,
and are excited to learn different ideas pertaining to the same issue.
The program encourages them to formulate and contribute their own
opinions, thus involving them in the ongoing legacy of learning Torah.

Tools for Learning Torah with TaL AM
Preparation for the Biblical text is done through a pictorial rendition of
the content: posters and big pictures containing key vocabulary, a
large map depicting the connection between ancient and modern Israel,
and a Jewish timeline. A poster and card games help familiarize the
students with the grammar of Biblical Hebrew. The Grade 4 curriculum
also features a Parshanim poster and map providing background
information about the rich world of parshanut.

The children listen to the verses interactively and follow along with our
CDs and CD-ROMSs, so that they are exposed to the Biblical source
and can grasp the pronounciation and fluency of its narration.

Once the main ideas and key words have been assimilated, the students
are more equipped to approach the text in the TaL AM Chumash,
which is didactically designed to assist reading comprehension, and
contains an interpretation in modern Hebrew based on the pshat — the
simple, contextual meaning of the text. The Chumash also contains the
same titles and subtitles that appear in the workbook, which serve as
advance organizers for the lesson. In addition to the TaL AM Chumash,
we recommend that every class have regular Chumashim so that the
children become accustomed to reading them.

The workbooks, similar in design to those in the SHAI track and
incorporating the Virtual Class so that students are comfortable with
the material, enable the children to explore and analyze the text through
different Torah learning skills.

The Torah track also incorporates library books based on midrashim,
as well as songs which enrich and add fun to the learning experience.

The principles and process of learning Torah with TaL AM can be
found on our website, at www.talam.org/downloadcenter.html.
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Past Events
January - February 2009

Training Institutes

 January 11-14: TaL AM 1-5 Institutes
(Part Il), Rome, Italy

* January 19-22: TaL AM 1-5 Institutes
(Part I1), Montreal, Canada

* January 26-29: TaL AM 1-5 Institutes
(Part 1), Los Angeles, California

* February 1-4: TaL AM 1-5 Institutes
(Part Il), West Orange, New Jersey

* February 15-18: School Leadership

Institute, West Orange, New Jersey

April - August 2009

Training Institutes & School Visits

» May 10-21: Visits to schools in the
Former Soviet Union

¢ June 21-25: TaL AM 1-5 Institutes
(Part I), West Orange, NJ

o+ June 28 - July 2: TaL AM 1-5
Institutes (Part I), Los Angeles

o July 12-16: TaL AM 1-5 Institutes
(Part ), Jerusalem, Israel

o July 21-24: TaL AM 1-3 Institutes

Upcoming Events
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Instruction of the Israel unit
at the TaL AM 3 Institute, New Jersey
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(Part 1), Buenos Aires, Argentina
* August 3-13: School visits to
Australia
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The TaL AM School Leadership Institute, New Jersey
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For additional information please
visit our website www.talam.org
Gr send us an e-mail talam@talam.org
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A Message from Tova

Assessment for Learning with TaL AM of the student to participate in the
Following considerable interest expressed by teachers and ~ learmning process joyfully, or despair
principals, we recently addressed the topic of assessment in  @ndisolation due to the student's inability
a webinar (online workshop) designed for school principals and 0 accept feedback, or due to frustration
Jewish Studies Coordinators, and during our School Leadership ~ Stemming from a failure to meet expectations.

Institute held in New Jersey. These workshops focused on the | order to avoid negative outcome, when designing an exam it
difference between assessment of learing and assessment for s important to ask the following questions: What is its objective?
learning. Assessing of student learning examines their knowledge  \hat are the criteria for assessing results? How will we study these
in two categories: content and communication skills (reading, results in relation to the achievements both of the class and of
writing and speaking), while assessment for learning is also  each individual student? And, consequently, how will we conduct
intended to assist teachers and students in differentiated leaming  giferentiated instruction and learming? In order to achieve the
and in the development of skills , and to encourage student  desired results we must create exams that are adapted in scope,
involvement, partnership, independence and responsibility in the  complexity and time allocation to the students’ knowledge and
learning process. abilities. A well-structured exam is graded — e.g. it contains closed

Assessment is a fundamental component of the learning process. ~ (multiple choice) questions designed to identify the students’
One of its objectives is the activation of the Editor within the ~ knowledge, as well as open questions enabling the students to
students — i.e. self-awareness and self-assessment of the content ~ €xpress their thoughts and feelings about the subject matter they
they have learned and/or the skills they have developed, and have learned andlor the skills they have developed. The exam
memory activation for the purpose of scaffolding content and skills. ~ should also be designed to integrate the content component
Examples of the Editor in Jewish sources and tradition can be ~ With @ visual-spatial component (an illustration, pictographic
found in G-d's evaluation of the act of creation (“G-d saw... that ~ Interpretation, sequencing etc.), encouraging students to express
it was good”); in the daily examination of our actions; and in the ~ their knowledge through diverse modes of communication, using
process of Tshuva conducted during the month of Tishrei (and ~ Various intelligences - visual, musical, personal, social etc.

throughout the year), enabling us to observe and assess our lives |t is imperative that we formulate exams that respect the students'
more thoroughly. Encouraging our students to actively participate intelligence, encourage them to present their accomplishments,
in the process of self-assessment provides them with a life skill, s and involve them in the process of self-assessment. We thereby
it prepares them for the evaluation of their actions and knowledge  ensure their active participation in assessing their learning, which
throughout their lives. has great impact on their overall learning experience, their spirits,

TaL AM facilitates the activation of the Editor through various ~ and above all - their life habits.

‘signposts’, such as “Ani Zocher?” (Do | Remember?), “Ani  \ishing us all a productive, enriching learning experience,
Mevin?” (Do | understand?) and “Ani Yodea?" (Do | know?),

enabling students to identify the key content which they must 5£
learn and retain, and which they must study in preparation for e
examination. Current research teaches us that exams, which are Tova Shimon
integral to the assessment process, and the way in which they

are administered, can effect two opposite results: encouragement  For additional readings on Assessment, please contact us.




